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Abstract 

Blended learning is a flexible approach, which with developing technology, assists in the ma¬ 
intenance of education applications both in the face-to-face environment and on the web. The 
present study was conducted to determine the perceptions of students who took the Computer- 
Assisted Mathematics Instruction course about the roles and responsibilities of lecturers and 
students in blended learning (BL) environments; moreover it was aimed to reveal the student 
opinions about lecturer-student and student-student communication. The opinions of 4th grade 
mathematics teaching students were obtained using a semi-structured questionnaire containing 
open and close-ended questions developed by the researcher and a scale to assess the students' 
satisfaction with BL environments. The students stated their opinions about leadership, guidance 
and modeling roles of lecturers who gave lessons in BL environments. Engaging the students in 
the topic were cited among the responsibilities of lecturers. When their opinions about roles and 
responsibilities in BL environments were examined, it was observed that the students were aware 
of their responsibilities for their own learning; they were active and would research a topic; they 
had a questioning approach to their studies, and they worked hard. 
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The dazzling developments and changes being ex¬ 
perienced today in science and technology affect, 
develop and change education as in every field. 
New paradigms have appeared in learning and 
teaching processes as a result of these changes. 
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One is blended learning (BL) which is a learning 
environment that combines the advantages offered 
by the web-based computer-assisted learning en¬ 
vironment and face-to-face learning (Osguthorpe 
& Graham, 2003). Face-to-face education environ¬ 
ment provides more opportunities for the social 
interaction which students need to guide them 
through their learning while the web-based learn¬ 
ing environment provides the time and place flexi¬ 
bility which is not possible in the classroom (Abate, 
2004). Students are supported by the learning ma¬ 
terials provided by the web-based instruction when 
they are out of the classroom and they can continue 
their face-to-face education in the BL environment 
within a certain timetable (Dabbagh & Ritland- 
Banan, 2005). According to Driscoll (2002), BL is 
spreading worldwide and studies conducted re¬ 
vealed that academic achievements of students in 
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a BL environment are higher than students in tra¬ 
ditional face-to-face learning and distance learning 
environments (Buck, 2008; Ellez & Sezgin, 2002; 
Futch, 2005; Ng, 2002; Tuckman, 2002). According 
to one study, students in BL envrionment were seen 
to more easily put into practice the theories they 
have learned (Davies, Lindfield, & Couperthwaite, 
2005). It appears that the most efficient approach 
for learning-teaching processes is neither the use 
of only face-to-face instruction methods nor only 
web-based methods; but, it is the combination of 
both these approaches by taking their most at¬ 
tractive aspects that produces the most effective 
approach (Gulbahar, 2005). Drucker (1996) states 
that the people who can reveal a student’s strengths, 
improve his skills and direct him to success are the 
teachers who are mostly in the position of supervi¬ 
sor and adviser. Gates (1999) points to the role of 
teachers in learning-teaching processes; and states 
that teachers who bring synergy to the classroom, 
are creative and establish strong relations with chil¬ 
dren can be successful in their professions. 

Blended learning, which is a relatively new learn¬ 
ing approach, has the quality to have an influence 
on teachers, students and instruction activities 
(Unsal, 2010). In the web-based communication 
established between students and the teacher, the 
teachers reassuring informal approach and his 
technical support can be provided by a high level 
of interaction (Tu 8c Mclsaac, 2002). Students and 
teachers are separated from each other in terms of 
place; and learning is realized non-simultaneously 
(Cornell & Martin, 1997). As stated above, stu¬ 
dent-student and teacher-student communication 
are one of the most important factors which affect 
students’ learning (Arbaugh, 2002; Irons, Jung, 8c 
Keel, 2002). Accordingly, the following questions 
are raised concerning; the student-student and 
student-lecturer communication in BL environ¬ 
ments; the environments in which students are 
able to establish easier communication, and what 
problems are experienced by the student in BL 
environments. When the studies conducted about 
BL in Turkey are examined, it is seen that gener¬ 
ally students’ opinions were ascertained about BL 
environments (Akkoyunlu 8c Soylu, 2006, 2008; 
Altun, Gulbahar, 8c Madran, 2008; Balci, 2008; 
Balci 8c Soran, 2009; Qetiz, 2006; Donmez, 2005; 
Ersoy, 2003; Orhan, Altun, 8c Kablan, 2004; Ugur, 
2007; Usta, 2007). The findings obtained about this 
issue are given as sub-headings in some studies. 
For instance, in the study by Usta and Mahiroglu 
(2008), it is seen that students who study in blend¬ 
ed learning environment are academically more 


successful than those studying in an on-line learn¬ 
ing environment; that learning in BL environment 
provided life-long learning, and students in these 
environments are more satisfied with the learning 
process. In the study conducted by Unsal (2007), 
students state that when they learn the subject in 
BL environment, they practice and repeat the topic; 
they do not need to communicate with their class¬ 
mates as much in the web-based learning process; 
however, they need this contact more in the face- 
to-face learning environment, and the communi¬ 
cation established with their classmates in these 
environments contributes to their learning. In his 
study about blended learning, Balci (2008) states 
that students freely share their opinions and emo¬ 
tions in the forum environment, and the forum 
page positively affects their communication with 
their teachers. 

When the studies are generally examined, any 
qualitative researches concerning students’ opin¬ 
ions about teacher-student communication are not 
available. Thus, it is felt necessary to conduct the 
current research in order to reveal the perceptions 
of students studying in BL environment in rela¬ 
tion to the interaction between themselves and the 
teacher. 

Another important variable in the learning and 
teaching process is student satisfaction with les¬ 
sons since according to Chang and Fisher (2003) 
the level of a student’s satisfaction in a lesson is a 
very important component for them to acquire 
the knowledge or skill (Chang 8c Fisher). Student 
satisfaction, attitudes, and expectations in BL envi¬ 
ronment play an important role in the assessment 
of the efficacy of education process (Akkoyunlu & 
Soylu, 2008). A student can be considered to be sat¬ 
isfied if he feels that the lesson meets his needs and 
expectations. In other words, he feels that he learns 
(Ullyat, 2003). This can motivate the student to 
expend more effort in learning, increase his posi¬ 
tive attitude towards the lesson, and to attend other 
courses in future. The results and findings obtained 
as a result of analyzing the opinions about commu¬ 
nication in BL environment in the present study 
are expected to provide feedback to individuals in 
order to contribute to the future development of 
more efficient teacher-student communication in 
BL environments. 

Purpose of the Research 

The present research was conducted to determine 
the roles and responsibilities of lecturers and stu- 
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dents in BL environments, to reveal students’ 
perceptions about lecturer-student and student- 
student communication, and to determine the stu¬ 
dents’ level of satisfaction with these environments. 

Method 

Research Model 

Both qualitative and quantitative approaches were 
used in the research. For the qualitative approach, 
a case study was used. This technique was used to 
make it possible for students who stated their ideas 
to express their experiences about the communica¬ 
tion process in BL environment in a realistic and 
holistic way in parallel with the purpose of the re¬ 
search. For this reason, these opinions were gen¬ 
erally obtained from open-ended questions. The 
scale prepared by Yilmaz and Orhan (2010) was the 
quantitative approach used to determine the stu¬ 
dents’ satisfaction with BL environments. 

Participants 

The study cohort consisted of 30 volunteers who 
were students in the 4 th grade studying in the 
Mathematics Department of Kocaeli University in 
the 2011-2012 academic year and who were tak¬ 
ing a course in Computer Assisted Mathematics 
Instruction. These students had participated in les¬ 
sons about blended learning environment before 
(Computer I and Computer II course) and they 
had experience about BL environments, this prior 
knowledge was considered to be a major reason to 
conduct the study with them. 

Data Collecting Instrument 

First, a literature review was undertaken in order to 
define the problem which is stated in the purpose of 
the research. After that phase, the scale to be used 
in the qualitative part was prepared. In the qualita¬ 
tive assessment instrument there were open-ended 
question ascertain student opinions about the stu¬ 
dent-lecturer communication in BL environments. 
Students were asked to express their opinions about 
the roles and responsibilities of lecturers and stu¬ 
dents in BL environments in the first question. Then 
in the other five questions, they were asked to write 
down their opinions about how they perceived 
student-lecturer communication in the BL environ¬ 
ment, how they perceive student-student commu¬ 
nication in the BL environment, how they perceive 
students’ solidarity and cooperation with the group 
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in the BL environment, and whether students who 
took Computer Assisted Mathematics Instruction 
lesson were able to establish an easier communica¬ 
tion with their lecturer in the web or face-to-face 
environment. In the 7 th question the students were 
asked to grade their learning about Computer As¬ 
sisted Mathematics Instruction lesson that they 
took in BL environment from 1 (very low) and 5 
(very high). Finally, a questionnaire consisting of 
12 items prepared by Yilmaz and Orhan (2010) was 
used in order to measure students’ level of satisfac¬ 
tion with the BL environment. 

Data Analysis 

Data obtained from the open-ended questions 
in the questionnaire were coded using content 
analysis, a data analysis method used in qualita¬ 
tive research studies. The data were classified af¬ 
ter the codification; the common expressions were 
determined and turned into items. As a result of 
the content analysis made by another person apart 
from the researcher, the results were compared and 
a similarity of 80% was obtained. This result shows 
the high reliability level of codification (Biiyukoz- 
turk, Qakmak, Akgun, Karadeniz, & Demirel, 
2008). Then, the answers given to the open-ended 
questions using the mentioned classification sys¬ 
tem were coded by another person apart from the 
researcher, and the consistency between those 2 
codifications was calculated using the formula cre¬ 
ated by Miles and Huberman (1994). At the end of 
this study, 72 codes out of 76 that the researcher 
had proposed were approved, and an agreement 
was reached at the rate of 76/72 = 0.94 about the 
suitability of codifications. High consistency was 
accepted as evidence of the internal consistency of 
qualitative analyses. The codification of research 
data was realized via QSR Nvivo 9.0 qualitative 
data analysis program as it was thought that would 
increase the internal consistency of the research 
(LeCompte & Goetz, 1982; Silverman, 1993). 

Results 

When the student opinions about the roles and re¬ 
sponsibilities of lecturers giving lessons in the BL en¬ 
vironment were examined, 2 main themes were cre¬ 
ated under the theme “opinions about the roles and 
responsibilities of lecturers in the BL environment 
“role of the lecturer ” and “ responsibilities of the lec¬ 
turer ”. Under the “role of the lecturer” main theme, 
students stated the following roles: “being a leader 
(7)”, “being a guide (18)” and “being a model (5)”. 
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When the opinions of students who had taken the 
Computer Assisted Mathematics Instruction les¬ 
son about their own roles and responsibilities in 
the BL environment were examined, it was seen 
that they mostly expressed their opinions about 
their responsibilities in these environments. The 
opinion with the highest frequency related to this 
subject is “being active in the lesson (f=18) n 

Two main themes were created about students’ 
perceptions of lecturer-student communication 
in the BL environment: “ positive ” and “ negative ” 
The opinion with the highest frequency under the 
“ positive’ ’ theme was “it is nice to continue commu¬ 
nicating out of the classroom (f=18)”. 

The Opinions of students who had taken the Com¬ 
puter Assisted Mathematics Instruction lesson 
about student-student communication in the BL 
environment were divided into 2 main themes: 
“ positive’ ’ and “negative” The opinion with the 
highest frequency under the “positive” theme was 
“students communicate and share a lot (f=14)”. Stu¬ 
dents’ opinions under the “negative” theme are as 
follows: “face-to-face communication cannot be re¬ 
placed by any kind of environment (f=6)”, “students 
only follow only each others work in the learning 
management system (f=5)” 

Students’ perceptions about students’ solidar¬ 
ity and cooperation with the group were divided 
into two main themes: “positive” and “negative” 
The opinion with the highest frequency under the 
“positive ” theme was “information and experiences 
are shared more thanks to the learning management 
system (f=14)” The opinions under the “ negative ” 
theme are as follows: “group works are similar to the 
traditional environment (f=5)”; these environments 
are more appropriate for individual works (f=4)”; 
“sometimes communication problems occur in the 
group (f=4)”; “group members do not always partici¬ 
pate in the group work (f=3)”. 

When the opinions under the “I establish a face-to- 
face communication more easily because...” theme, 
which is about the preferred environment for com¬ 
municating with the lecturer and the reason for 
this, and the opinion with the highest frequency 
was “face-to-face communication is easier (f=18)”. 

The mean scores for the Scale for Students’ Satis¬ 
faction with the BL Environment are x=3.44 for 
the first factor; x=3.73 for the second factor, and 
x=3.73 for the third factor. Conclusively, it is seen 
that students’ level of satisfaction with BL environ¬ 
ments is quite high. 


Discussion 

The students stated 3 roles for a lecturer giving les¬ 
sons in the BL environment; being a leader, guide 
and model. The study conducted by (Jakmak (2011) 
also addresses the changing roles of the teacher, 
and it was observed that prospective teachers in his 
study suggested that teacher roles should include 
guidance, motivating student’s learning and being a 
model. It has been stated that the teacher’s role has 
changed today and that he should no longer have 
the role of presenting the information and control¬ 
ling the process but should take the role of follow¬ 
ing and facilitating the process (Collison, Elbaum, 
Haavind, & Tinker, 2000). 

It can be said that managing the classroom, re¬ 
specting students as individuals, creating an ef¬ 
ficient learning environment, using the technolo¬ 
gies required by the lesson and specialization in his 
field are the responsibilities of teachers which have 
already been stated in previous studies ((^akmak, 
2011; Toprak<;i & Ersoy, 2008; U§un, 2006), and 
these responsibilities are the same for BL environ¬ 
ments. As a result of the research that Kiri§<;ioglu 
(2009) conducted, he stated that the BL environ¬ 
ment increased the opportunities for communicat¬ 
ing with the teacher, and almost all the students 
established easier communication with their teach¬ 
ers through this application. The opinions of the 
students who had taken the Computer Assisted 
Mathematics Instruction lesson, about student- 
student communication in BL environments which 
were under the positive theme support that stu¬ 
dents communicate and share a lot with each other. 
In previous studies, it was stated that BL environ¬ 
ments improved student-oriented learning and 
increased lecturer-student and student-student in¬ 
teraction (Carmody & Berge, 2005; Davies & Graff, 
2005). 

When the student opinions about the environment 
that they prefer for communicating with lecturers 
and the reason for their preference were examined, 
it was observed that most of the students stated 
they preferred face-to-face communication envi¬ 
ronment as they feel much more comfortable this 
way. The results of the study conducted by Balci 
(2008) are in parallel with the results of the current 
research. Similarly, when face-to-face and web- 
based environments are blended, it can be seen that 
students consider face-to-face instruction more 
valuable in every case and they emphasize it (Un- 
sal, 2007; Yilmaz, 2009). Similar results were also 
obtained in the studies of Thorne (2003) and Ak- 
koyunlu and Soylu (2006). According to Molinari 



(2003), face-to-face learning environments are pre¬ 
ferred to web-based learning environments even 
though individuals can communicate with each 
other via chat programs, and this is because web- 
based envrionments cannot be as sincere as face- 
to-face learning environments. In general terms, it 
can be said that students who had taken the Com¬ 
puter Assisted Mathematics Instruction lesson in 
the BL environment are satisfied with the medium. 
When students’ opinions are assessed in general 
terms (Kiri^ioglu, 2009), it can be said that stu¬ 
dents were happy to participate in an application 
where the blended learning method is used. In the 
study conducted by Karaman, Ozen, Yildmm, and 
Kaban (2009), it was seen that the lessons which 
were conducted with internet assisted instruction 
applications had positive impacts on students. 

References/Kaynak^a 

Abate, L. M. (2004). Blended model in the elementary class¬ 
room. Teach Learning September 1. Retrieved 11.09.2010 
from http://www.techlearning.com/story/showArticle. 

jhtml?articleID=45200032. 

Akkoyunlu, B. ve Soylu, M. Y. (2006). A Study on students’ vi¬ 
ews on blended learning environment. Turkish Journal of Dis¬ 
tance Education, 7 (3), 43-56. 

Akkoyunlu, B., & Soylu, M. Y. (2008). A Study of students per¬ 
ceptions in a blended learning environment based on different 
learning styles. Educational Technology & Society, 11 (1), 183- 
193. 

Altun, A., Giilbahar, Y., 8c Madran, O. (2008). Use of a content 
management system for blended learning: Perceptions of pre¬ 
service teachers. Turkish Online Journal of Distance Education- 
TOJDE, 9 (4), 138-153 

Arbaugh, J. B. (2002). Managing the on-line classroom: a study 
of technological and behavioral characteristics of web-based 
MBA courses. Journal of High Technology Management Rese¬ 
arch, 13, 203-223. 

Balci, M. (2008). Karma ogrenme ile ilgili ogrenci goriifleri. 
Yayinlanmami§ yiiksek lisans tezi, Hacettepe Universitesi, An¬ 
kara. 

Balci, M., 8c Soran H. (2009). Students opinions blended le¬ 
arning. Turkish Online Journal of Distance Education, 10 (1), 
21-35. 

Buck, M. E. (2008). The association between student approaches 
to studying, students’ evaluations of teaching effectiveness and 
measures of student learning. Unpublished doctoral dissertati¬ 
on, TUI University College of Education, California. 

Biiyukoztiirk, S., (^akmak, E. A., Akgiin, O. E., Karadeniz, S. 
ve Demirel, F. (2008). Bilimsel araftirma yontemleri. Ankara: 
Pegem Akademi. 


Carmody, K., 8c Berge, Z. (2005). Elemental analysis of the 
online learning experience. International Journal of Education 
and Development using Information and Communication Tech¬ 
nology, 1 (3), 108-119. 

Chang, V., 8c Fisher, D. L. (2003). The validation and applicati¬ 
on of a new learning environment instrument for online lear¬ 
ning in higher education. In M. S. Rhine 8c D. L. Fisher (Eds.), 
Technology-rich learning environments a future perspective (pp. 
1-20). Singapore: World Scientific Publishing Co. Pte. Ltd. 

Collison, G., Elbaum, B., Haavind, S., 8c Tinker, R. (2000). 
Facilitating online learning: Effective strategies for moderators. 
Madison, WI: Atwood Publishing. 

Cornell, R., 8c Martin, B. L. (1997). The role of motivation in 
web-based instruction. In B. H. Khan (Ed.), Web-based instruc¬ 
tion (pp. 93-100). New Jersey: Educational Technology Publi¬ 
cations, Inc. 

(^akmak, M. (2011). Degi§en ogretmen rolleri: Ogretmen 
adaylarmm dii§iinceleri. Egitim ve Bilim, 36 (159), 14-24. 

(^etiz, I. D. (2006). Students’ And instructor’s perceptions of a 
blended course: A case study. Yayinlanmami§ yiiksek lisans tezi, 
Orta Dogu Teknik Universitesi, Ankara. 

Dabbagh, N., 8c Ritland-Bannan, B. (2005). Online learning 
concepts, strategies, and application. New Jersey: Pearson Mer¬ 
rill Prentice Hall. 

Davies, A. R., J., Lindfield, H., 8c Couperthwaite, J. (2005). A 
blended approach to learning: added value and lessons learnt 
from students’ use of computer-based materials for neurolo¬ 
gical analysis. British Journal of Educational Technology, 6 (5), 
839-849. 

Davies, J., 8c Graff, M. (2005). Performance in e-learning: onli¬ 
ne participation and student grades. British Journal of Educati¬ 
onal Technology, 36 (4), 657-663. 

Donmez, O. (2005). Universite duzeyinde durumlu karma og- 
renme ortammin geliftirilmesi, gergekle§tirilmesi ve etkililiginin 
incelenmesi. Yayinlanmami§ yiiksek lisans tezi, Hacettepe Uni¬ 
versitesi, Fen Bilimleri Enstitiisii, Ankara. 

Driscoll, M. (2002, March). Blended learning: Let’s get beyond 
the hype. Learning and training innovations newsline. Retrie¬ 
ved 06.05.2011, from http://www.ltimagazine.com/ltimagazi- 
ne/article/articleDetail.jsp?id=l 1755. 

Drucker, P. (1996). Yenigergekler (5. bs., <;ev. B. Karanak^i). An¬ 
kara: Tiirkiye i§ Bankasi Kiiltiir Yayinlari. 

Ellez, A. M. ve Sezgin, G. (2002, Eyliil). Ogretmen adaylarmm 
ogrenme yakla$imlari. V. Ulusal Fen Bilimleri Matematik Egi- 
timi Kongresinde sunulan bildiri, ODTU Kiiltiir Kongre Mer- 
kezi, Ankara. 

Ersoy, H. (2003). Blending online instruction with traditional 
instruction in the programming language course: A Case Study 
(Qevrim Iqi Ogretimin Geleneksel Ogretim ile Programlama Dili 
Dersinde Harmanlanmasi: Bir Durum (f,ah§masi). Yayinlanma- 
mi§ yiiksek lisans tezi, Orta Dogu Teknik Universitesi, Ankara. 

Futch, L. S. (2005). A study of blended learning at a metropolitan 
research university. Unpublished doctoral dissertation, Depart¬ 
ment of Educational Research, Technology and Leadership, 
University of Central Florida. 


GEQER / Lecturer-Student Communication in Blended Learning Environments 


Gates, B. (1999). Oniimuzdeki yol (^ev. E. Davutoglu ve A. Er- 
dal). Ankara: Arkada§ Yayinlari. 

Giilbahar, Y. (2005). Web-destekli ogretim ortaminda bireysel 
tercihler. The Turkish Online Journal of Educational Technology 
- TOJET, 4 (2), Article 9. Retrieved 22.4.2006, from http:// 
www.tojet.net/articles/429.htm. 

Irons, L. R., Jung, D. J., 8c Keel, R. O. (2002). Interactivity in 
distance learning: The digital divide and student satisfaction. 
Educational Technology&Society, 5 (3), 175-188. 

Karaman, S., Ozen, U., Yildirim, S. ve Kaban, A. (2009, §ubat). 
Agik kaynak kodlu ogretim yonetim sistemi uzerinden internet 
destekli (Harmanlanmi$) ogrenim deneyimi. Akademik Bili§im 
Konferansi 2009’da sunulan bildiri, Harran Universitesi, §an- 
liurfa. 

Kiri^ioglu, S. (2009). Fen laboratuvar derslerinde harmanlan- 
mi$ ogrenme etkinliginin gegitli boyutlarda incelenmesi. Yayin- 
lanmami§ yiiksek lisans tezi, Celal Bayar Universitesi, Manisa. 

LeCompte, M. D., & Goetz, J. R (1982). Ethnographic data 
collection and analysis in evaluation research. Educational 
Evaluation and Policy Analysis, Fall, 387-400. 

Miles, M. B., 8c Huberman, A. M. (1994). Qualitative data 
analysis: An expanded sourcebook. London: Sage. 

Molinari, D. (2003). The role of social comments in online prob¬ 
lem solving groups. Unpublished doctoral dissertation, Brig¬ 
ham Young University, Provo, UT. 

Ng, C. (2002, December). Relations between motivational goals, 
beliefs, strategy use and learning outcomes among university stu¬ 
dents in a distance learning mode: A longitudinal study. Paper 
presented at the Annual Conference of Australian Associati¬ 
on for Research in Education, Brisbane. Retrieved 13.04.2011, 
from http://www.aare.edu.au/02pap/ng02462.htm. 

Orhan, F., Altun, A. S. ve Kablan, Z. (2004, Kasim). Karma 
ogrenme (Blended Learning) yontemine dayali bir uygulama ve 
ogrenci gbrugleri: Yildiz Teknik Universitesi ornegi. IV. Ulusla- 
rarasi Egitim Teknolojileri Sempozyumu’nda sunulan bildiri, 
Sakarya, Turkiye. 

Osguthorpe, R. T., 8c Graham, C. R. (2003). Blended learning 
environments definitions and directions. The Quarterly Review 
of Distance Education, 4 (3), 227-233. 

Silverman, D. (1993). Interpreting qualitative date: Methods for 
analysing talk. Text and interaction. London: Sage. 

Thorne, K. (2003). Blended learning: How to integrate online 
and traditional learning. Kogan Page, ISBN 0 7494 39017, UK- 
USA. 

Toprak^i, E. ve Ersoy, M. (2008, April). Roles of teachers in dis¬ 
tance education. Paper presented at the Abstracts of Internatio¬ 
nal Computer and Instructional Technologies Symposium, Ege 
University, Kusadasi, Turkey 

Tu, C. H., 8c Mclsaac, M. S. (2002). An examination of social 
presence to increase interaction in online classes. American 
Journal of Distance Education, 16 (2), 131-150. 

Tuckman, B. W. (2002). Evaluating ADAPT: A hybrid instruc¬ 
tional model combining Web based and classroom compo¬ 
nents. Computers & Education, 39 (3), 261-269. 


Ugur, B. (2007). Ogrencilerin karma ogrenme yontemine ve 
yontemin uygulanmasina yonelik gbriiflerinin bagari, cinsiyetve 
ogrenme stilleri agisindan incelenmesi. Yayinlanmami§ yiiksek 
lisans tezi, Hacettepe Universitesi, Ankara. 

Ullyat, D. (2003). Satisfaction of students and administrators to 
award support systems in online degree programs: a case study. 
Unpublished doctoral dissertaiton, Seton University. 

Usta, E. (2007). Harmanlanmi$ ogrenme ve gevrimigi ogrenme 
ortamlarmm akademik bagari ve doyuma etkisi. Yayimlanma- 
mi§ doktora tezi, Gazi Universitesi, Egitim Bilimleri Enstitiisii, 
Ankara. 

Usta, E. ve Mahiroglu A. (2008). Harmanlanmi^ ogrenme ve 
^evrimi^i ogrenme ortamlarmm akademik ba§ari ve doyuma 
etkisi. Ahi Evran Universitesi Kirgehir Egitim Fakiiltesi Dergisi 
(ICEFAD), 9 (2), 1-15. 

U§un, S. (2006). Uzaktan egitim. Ankara: Nobel Yayin Dagitim. 

Unsal, H. (2007). Harmanlanmi$ ogrenme etkinliginin goklu 
duzeyde degerlendirilmesi. Yayinlanmami§ doktora tezi, Gazi 
Universitesi, Ankara. 

Unsal, H. (2010). Yeni bir ogrenme yakla§imi: Harmanlanmi^ 
ogrenme. Milli Egitim Dergisi, 185, 130-137. 

Yildirim, A. ve H. §im§ek. (2004). Sosyal bilimlerde nitel ara$- 
tirma yontemleri. Ankara: Se^kin Yayincilik. 

Yilmaz, M. B. (2009). Karma ogrenme ortamindaki iiniversite 
ogrencilerinin ogrenme yaklagimlanna gore ders bagarilarimn, 
derse devamlarimn, web materyalini kullanma davraniflarintn 
ve ortama yonelik memnuniyetlerinin degerlendirilmesi. Yayin- 
lanmami§ doktora tezi, Yildiz Teknik Universitesi, Istanbul. 

Yilmaz, M. B., 8c Orhan, F. (2010). Pre-service english teachers 
in blended learning environment in respect to their learning 
approaches. The Turkish Online Journal Of Educational Tech¬ 
nology, 1 (9), 157-164. 


367 





